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If our focus of attention is upon the self, we must clearly move from the cultural level of 

analysis to the individual level of analysis. A recent seminal contribution towards 

a. 

They drew the distinction between an ( )independent conception of self fostered by 

many individualistic cultural systems and an interdependent conception of self fostered 

by many collective culture systems.  

  ( )The perception of oneself as an independent agent has been a major emphasis in 

the life of Western industrial nations in recent times. Values such as freedom and self-

determination are highly esteemed and many members of these nations will, if asked, 

characterize themselves as possessing traits and abilities, such as intelligence, 

friendliness, modesty or what you will. It is by no means certain that this was always so. 

In mediaeval times, t

English language. It was used to refer to each of the members of the Trinity, that is to 

say God-the-Father, God-the-Son and Holy Spirit. ( )In other words, in the religious 

imagery that was predominant at the time, an individual was not a separate entity, but 

was indissolubly linked to others, whose identity was collectively defined. 

  More recent Western conceptions of the individual as being in some way autonomous 

or separate from the social context parallel the type of analytic thinking that has been 

highly valued since the time of Descartes in Western countries. This way of thinking 

often polarizes pairs of concepts as a basis for construing the world. Frequently used 

concept pairs in social psychology would include: self/others, individual/group, 

leader/follower, environment/heredity and of course individualism/collectivism. An 

instance of the way in which this type of thinking finds a ready home within Western 

psychology is provided by the widespread use of versions of the semantic differential 

questionnaire, in which subjects are asked to evaluate themselves or others on a series 

of ( )bipolar rating scales. 
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Now I shall discuss an important feature of playing. This is that in playing, and perhaps 

only (  ) playing, the child or adult is free to be creative. This consideration arises in 

my mind as a development of the concept of transitional phenomena and it takes into 

account the difficult part of the theory of the transitional object, (  ) is that a paradox 

is involved which needs to be accepted, tolerated, and not resolved. 

A further detail of theory that has importance here is described as having to do with 

the location of (  ), a theme I have developed in Chapter 3, 7, and 8. The important 

part of this concept is that whereas inner psychic reality has a kind of location in the 

mind or in the belly or in the head or somewhere within the bounds of the individual s 

personality, and whereas what is called (  ) reality is located outside those bounds, 

playing and cultural experience can be given a location if one uses the concept of the 

potential space between the mother and the baby. ( )In the development of various 

individuals, it has to be recognized that the third area of potential space between mother 

and baby is extremely valuable according to the experiences of the child or adult who is 

being considered. I have referred to these ideas again in Chapter 5, where I draw 

attention to the fact that a description of the emotional development of the individual 

cannot be made entirely in terms of the individual, but that in certain areas, and this is 

one of them, perhaps the main one, the behaviour of the environment is part of the 

individual s own personal development and must therefore be included. As a 

psychoanalyst I find that these ideas affect what I do as an analyst without, as I believe, 

altering my adherence to the important features of psychoanalysis that we teach our 

students and that provide a common factor in the teaching of psychoanalysis as we 

believe it to be derived from the work of Freud. 

  I am not involved by deliberate intention in the comparison of psychotherapy with 

psychoanalysis or indeed in any attempt to define these two processes in such a way that 

would show up a clear line of demarcation between the two. ( )The general principle 

seems to me to be valid that 

If the therapist cannot play, then he is not 

suitable for the work. If the patient cannot play, then something needs to be done to 

enable the patient to become able to play, after which psychotherapy may begin. The 

reason why playing is essential is that it is in playing that the patient is being creative.  
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1  free association method  

 
2  exposure therapy  

 
3  sandplay therapy  
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