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why failure occurred. One likely attribution for failure is, of course, a lack of ability. An 

ability attribution for failure, however, has the disadvantage of interfering with future 

performances, because ability attributions are both  and uncontrollable. Ability 

attributions that explain failure. Lack of effort and lack of an effecting strategy are 

attributions that are both unstable and under volitional control. Once failure is seen as 

uncontrollable obstacle. To support this line of reasoning, both Dweck (1975) and 

Anderson and Jennings (1980) found that performance and persistence are enhanced in 

the face of apparent failure when the individual attributes failure to poor effort or poor 

strategy, rather than to a lack of ability. 

  Attributional retaining can be applied to many life areas. As reviewed above, the roots 

of many emotional (e.g., depression) and behavioral (e.g., quitting work) problems can be 

traced, in part, to a pessimistic attributional style that exacerbates these difficulties. 

Though still somewhat skeptical, clinical psychology sees attributional retraining as a 

possible therapeutic intervention in emotional and behavioral problems. Some of the 

areas of application of attributional retraining are aggression, academic performance in 

the first year of college, phobias, sexual arousal. 

  Wilson and Linville (1982) applied attributional retraining to first-year college 

asked why they performed so poorly, a great majority of students attributed their 

perceived failure to lack of ability, a stable attribution. Wilson and Linville reasoned that 

if the students attributed their failure to a stable cause, then the many students might 

drop out of college (because a stable cause of failure could be expected to persist 

throughout their college careers). Wilson and Linville introduced an attributional 

retraining session for half of these freshmen by informing the students that most 

students attain higher grades as they progress through college. The students in 

attributional retraining session watched testimonial videotapes of juniors and seniors 

who confirmed a steady year-by-year rise in their academic performance. Half of 

students in the Wilson and Linville (1982) study participated in a control group that 

received no such attributional retraining. The control students showed no increase in 

their grade point average over the next year and had a 25% drop-out-rate. The 

attributional retraining students, on the other hand, showed a significant increase in 

their grade point average over the next year and had only a 5% drop-out-rate. 

to an unstable cause resulted in positive, significant improvements in performance (GPA) 
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and persistence (drop-out rate). 
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As technological advances put more and more time between early school life and the 

more marked and conscious period and it has always been in some cultures in some 

periods, almost a way of life between childhood and adulthood. Thus in the later school 

years young people, beset with the physiological revolution of their genital maturation 

and the uncertainty of the adult roles ahead, seem much concerned with faddish 

attempts at establishing an adolescent subculture with what looks like a final rather 

than a transitory or, in fact, initial identity formation. They are sometimes morbidly, 

often curiously, preoccupied with what they appear to be in the eyes of others as 

compared with what they feel they are, and with the question of how to connect the roles 

and skills cultivated earlier with the ideal prototypes of the day. In their search for a 

new sense of continuity and sameness, which must now include sexual maturity, some 

adolescents have to come to grips again with crises of earlier years before they can install 

lasting idols and ideals as guardians of a final identity.  They need, above all, a 

moratorium for the integration of identity elements ascribed in the foregoing to the 

childhood stages: only that now a large unit, vague in its outline and yet immediate in 

its demands, replace the childhood milieu  A review of these elements is also 

a list of adolescent problems. 

 

Demetre, J. D. (ed.) (1995) An Introductory Reader in Developmental Psychology. 

Greenwood University Press, UK 
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